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The PENT FBA Compass
A School-Based Functional Behavioral Assessment (FBA) Guidance Tool
The PENT FBA Compass: A School-Based FBA Guidance Tool is designed to provide guidance, best practice information, and recommendations for conducting school-based FBAs. The goal is to increase practitioners’ awareness, knowledge, and understanding of the FBA process by offering structured support for each key component.

This document can serve as both a reference tool and a customizable template to support the collection of relevant assessment information and data-based decision-making. Practitioners can refer to it as they develop their own reports or choose to adapt the format by replacing the sample descriptions and definitions with student-specific assessment information.

Additionally, the document includes examples and non-examples (where appropriate) and links to resources for further learning. By following the guidance provided, practitioners can ensure that their FBAs are comprehensive, consistent, and aligned with best practices.

Disclaimer and Instructions for Use
This document is consistent with current state and federal education codes, a synthesis of various Special Education Local Plan Area (SELPA) forms, and relevant case law. However, your Local Education Agency (LEA) may have additional requirements or recommended components. Before using this document, ensure it aligns with your district or LEA guidelines.

Practitioners are encouraged to adapt this document to meet their LEA, SELPA, district, or training needs. Modifications may include reorganization of components, revision of definitions, addition or removal of examples, or inclusion of locally developed resources and procedures. Please note, when adaptations are made, practitioners should clearly indicate this in the document header using the format: “Adapted by: [Name, District/SELPA/LEA].” This ensures transparency, maintains document integrity, and distinguishes locally modified versions from the original PENT FBA Compass.

Replace all text enclosed in brackets [ ] with information relevant to your context. Screen reader users should ensure that their verbosity settings are configured to announce brackets.

Additionally, an FBA should not be conducted without obtaining explicit written parental consent.
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Student Information/Reason for Referral
What is Student Information?
The Student Information provides identifying information for the assessment. The student information typically includes the following elements: 
Student Demographics: Begin by including basic demographic information such as the student’s name, date of birth, age, grade level, and the school they attend. 
Disability Information: Provide details regarding the student’s primary disability (If currently eligible for special education services) and any secondary disabilities (if applicable). This section should clearly identify the student’s special education classifications based on current evaluations.
Language Proficiency: Include information regarding the student’s language proficiency to help determine any language-related needs or supports, including the language(s) used by the student across educational settings and any implications for the collection and interpretation of FBA data. 
Parent/Guardian Information: Record the names of the parent(s) or guardian(s) who are responsible for the student’s care and educational decision-making. Include the parent’s/guardian’s preferred language and any need for interpretation or translation services to support meaningful participation in the assessment process. 
Case Management: Identify the teacher or case carrier overseeing the student’s education and/or services. Additionally, list the assessor’s name(s).
Key Dates: Provide important dates, including the date of the report, the date the parent(s) signed the assessment plan (written consent), and the date of the current Individualized Education Plan (IEP) or 504 Plan, if applicable.
[bookmark: _heading=h.gjdgxs]What is the Purpose or Reason for Referral?
The Reason for Referral section provides context and background for why the FBA is being conducted. 
Example:
“A Functional Behavior Assessment (FBA) was initiated due to a request by [parent, IEP team, teacher]. This FBA was conducted to identify how [Student]’s self-injurious (hitting of own forehead) behavior impedes their social, emotional or academic progress. The FBA will be used to identify problem behavior(s), hypothesize the function(s) of these behaviors, identify behavior deficits that require skill building, and determine what recommendations are needed to support [student]’s need.”
Non-Example:
"The student is being referred for an FBA because they have behavior problems and don’t listen to the teacher. The student sometimes acts out in class and can be disruptive. The student needs help so they can behave better."

This is a non-example because the reason lacks specificity, uses vague, subjective language, and fails to mention or explain how the behavior might affect the student’s learning or learning of others. A strong referral should be specific, objective, and data-driven, providing enough context to justify the need for an FBA.
Resources:
PENT: FBA Frequently Asked Questions
Assessment Procedures Used
[bookmark: _heading=h.30j0zll]Why List Assessment Procedures That Are Used? 
The Assessment Procedures Used section lists the methods and tools employed to gather data about the student’s behavior. This section is crucial for ensuring that the FBA is based on comprehensive, objective, and reliable information. It also provides documentation that data was collected from multiple sources, enhancing the validity of the assessment.

Common procedures to consider documenting in this section may include:
Documentation of indirect assessment methods, such as a review of records, interviews conducted, and rating scales (if deemed applicable).
Documentation of direct assessment procedures such as observations (narrative or structured) and data collection methods (e.g., ABC data collection, scatterplot, event recording, frequency, duration, latency, trial/test condition data, etc.) 
Documentation of any language interpretation, translation, or communication supports utilized during the assessment process with the student, parent/guardian, or other participants.
Resources:
PENT: Designing Your FBA 
Background Information & Review of Records
What is Considered Background Information & Review of Records, and Why is it Important? 
The Background Information & Review of Records section provides a comprehensive summary of the student’s history, and relevant contextual factors that may influence the behavior of interest. This section sets the stage for understanding the behavior in the context of the student's life and educational experience.

This section is where the pertinent information from the records review is summarized. Common records to consider reviewing and documenting may include:
Educational records such as documentation of previous or current student tiered interventions or supports, office discipline referrals (ODRs), suspensions, manifest determinations (MDs), expulsions, incident reports, behavior emergency reports (BERs), and attendance records.
Individualized Education Program (IEP): which may document a history of target behaviors in previous IEPs (Present Levels, Goals and Baselines, Special Factors, Notes)
Previous assessments (e.g., speech and language, FBAs, psychoeducational assessments, OT, etc.) 
Other educationally relevant health, medical, and developmental information, such as outside medical and/or mental health assessments, as well as other relevant contextual factors identified through record review, interviews, or the assessment process that may influence the student's behavior and functioning within the educational setting. 
Example:
“A review of [Student]'s academic and behavioral records (a description of specific records reviewed) reveals patterns of aggressive behavior that may be impacting their success in the classroom. Over the past year, the student has demonstrated (summarize and describe the aggressive behaviors reported in records reviewed). In response to these concerns several interventions have been attempted, including... (describes interventions and their effectiveness). A review of previous incident reports indicate that teachers have consistently noted that the student's aggressive behavior tends to escalate when they feel overwhelmed or unable to understand the material…”
Non-Example:
A non-example of a review of records provides vague or incomplete information, and lacks specific details about the student's behavior, history, and effectiveness of previous or attempted interventions. The review might also omit important records such as health and medical information associated with the behavior of concern.
Resources:
PENT: Designing Your FBA 
Interviews & Rating Scales      
What are Interviews?
The Interviews & Rating Scales section summarizes qualitative data and information from individuals familiar with the student (e.g., teachers, parents, and the student themselves, if appropriate). This information helps paint a comprehensive picture of the student's behavior within various settings and supports hypothesis development. Including this section in the FBA ensures that the perspectives of those closest to the student are considered, making the analysis more holistic and personalized. Generally, interviews should gather and summarize information geared to determine the following:
Background information about the challenging or target behavior
Possible antecedents and consequences associated with the behavior
The times of day, places, and settings in which the behavior is likely to occur (as well as when and where it does not occur)
Intervention strategies that have already been attempted and their effectiveness
Example:
“During interviews with [Student]’s teacher and parent, both reported concerns regarding frequent episodes of self-injurious behavior, specifically hitting their forehead with their hand. The teacher noted that the behavior primarily occurs during academic tasks that require sustained attention or when access to preferred activities is denied. The [Student]’s parent reported similar behaviors at home, often occurring when routines are disrupted or when the student is asked to transition away from a preferred activity. Additionally, [Student]’s parent notes that this behavior began within the last year and has increased in intensity over the past month. Both respondents indicated that redirection strategies and verbal prompts have had limited effectiveness in reducing the behavior. They expressed concerns about the potential for physical harm and the impact on the student’s engagement in daily activities.”
Non-Example:
A non-example of an FBA interview summary may lack specific details about the behavior of concern, using vague descriptions such as "the behavior happens all the time" rather than providing measurable details like frequency, duration, or intensity. Without concrete data, it becomes difficult to establish patterns. Additionally, a weak interview summary often fails to probe for potential setting events, antecedents and consequences, making it unclear what triggers the behavior or what maintains it over time. Instead of analyzing behavioral patterns, it may rely on subjective opinions, using phrases like "the student just doesn’t listen" or "they act out for no reason," which do not provide objective or actionable insights. 
How are Rating Scales Used in FBAs?
While not a mandatory requirement, rating scales can be a tool that may help identify, quantify, and analyze behaviors in context. Common rating scales considered include:
Functional assessment rating scales that help evaluate the function of behavior such as the Motivation Assessment Scale (MAS), Functional Analysis Screening Tool (FAST), or Questions About Behavioral Function (QABF).
Behavior Severity Rating Scales such as the Direct Behavior Rating (DBR) scales.
Adaptive and Maladaptive Behavior Scales such as the Vineland Adaptive Behavior Scales.

When using these scales, it is recommended that they be paired with direct observation and other data collection methods to ensure a comprehensive assessment of the student's behavior. Rating scales should never be used as a replacement for interviews or direct observation.
[bookmark: _heading=h.3znysh7]Resources:
PENT: Designing Your FBA
National Center on Intensive Intervention: Functional Assessment Interview
Autism Internet Modules: Functional Analysis Screening Tool
National Center on Intensive Intervention: Direct Behavior Rating Overview
Target Behavior(s)
What is Considered Target Behaviors?
The Target Behaviors section identifies and defines the specific behaviors being addressed in the FBA. These behaviors are described in observable and measurable terms (Operational Definition) to ensure clarity and consistency among team members. The operational definition helps ensure accurate data collection and consistent understanding among all stakeholders. This section lays the foundation for the assessment and guides analysis, as well as potential intervention planning. (Note: Some practitioners include target behaviors at the beginning of the report.)
Example:
"Physical aggression is defined as any instance in which the student engages in physical contact with another person in a manner likely to cause harm or discomfort. This includes, but is not limited to, slapping with an open hand, hitting with a closed fist, pushing, kicking, or throwing objects that make contact with another individual. Each instance is defined as the completion of one action (e.g., one slap or one kick), regardless of the recipient's reaction. Physical aggression excludes accidental contact, playful gestures, or self-directed behaviors."
Non-Example:
“Kai is noncompliant and lazy.” This is a non-example because behavior is not described in observable and measurable terms, and the example uses subjective terms (lazy). 
Resources:  
PENT: Defining Challenging Behaviors
The Iris Center: Defining Behavior
Direct Assessment- Observations & Data Collection
What is Considered Direct Assessment? 
The Direct Assessment section of a Functional Behavior Assessment (FBA) involves the systematic observation and data collection of the student in the natural educational environment. This includes multiple in-person observations (i.e., number of observations needed in order to generate a defensible functional hypothesis) conducted by the examiner, with data collected through methods such as narrative descriptions, Antecedent-Behavior-Consequence (ABC) recording, and structured or quantitative data tracking. Baseline data establishes the frequency, duration, and intensity of the behavior of concern. Data collection may be facilitated by classroom staff under the practitioners’ guidance to ensure consistency and accuracy. Documentation should include relevant observation details, such as the date(s), time(s), duration, setting(s), and number of observations conducted. The purpose of the direct assessment is to provide objective, measurable information that helps identify patterns and potential triggers of the behavior and how the behavior relates to the student’s academic and social functioning within the educational environment.
Example:
“Direct observations of [Student] were conducted across multiple settings (dates of data collection provided), including the classroom and lunchroom, to assess the frequency and antecedents (triggers) of the self-injurious behavior (hitting forehead with hand). ABC data collection revealed that the behavior most commonly occurred during transitions between activities and when non-preferred tasks were introduced in -% of total observed behaviors (for each antecedent). Baseline data indicated an average of 5 occurrences per day, with each episode lasting between 1 to 3 minutes. Structured observations further noted that the behavior decreased when the student had access to preferred items or breaks. Data tracking facilitated by classroom staff confirmed consistency in these patterns across different days.”
Non-Example:
“[Student] was observed a few times, and it was noted that they hit their head occasionally. No formal data was collected, but staff mentioned that it happens a lot.” This summary is vague and lacks specificity. It relies on subjective language (“happens a lot”) and does not include objective data. Additionally, there is no mention of systematic observation methods such as ABC recording, structured observations, or quantitative data tracking.
Resources: 
PENT: Data Collection
The Iris Center Module: Measuring Behavior
Ecological Factors
What is Ecological Analysis?
The Ecological Analysis in a functional behavior assessment (FBA) refers to the ecological factors and environmental variables that influence a student's behavior, including the physical surroundings, social interactions, and other contextual elements within their school day, which can contribute to the occurrence or non-occurrence of challenging behavior; essentially, it looks at how the environment shapes and interacts with a student's behavior across different settings and situations.

An environmental analysis gathers data and information about the student’s environment through interviews and observation with the intent of identifying factors that contribute to the demonstration of challenging behavior. There may be factors that are PRESENT in the environment, which lead to the demonstration of challenging behavior that needs to be changed or modified. Or there may be factors that are MISSING, which lead to the demonstration of challenging behavior that need to be added.
Example:
[Student] frequently leaves his seat class during math lessons, resulting in interruptions to instruction and redirection by staff. The environmental analysis identified concerns in the physical environment of [student]’s classroom, specifically that the classroom is noisy (factor present in the environment). In addition, there are concerns about the degree of independence the student is able to participate in as there is a mismatch between the student’s ability and the curriculum (factor that is missing). Given math problems may be too challenging for the student it is likely the student may engage in challenging behavior (leaving seat) when the environment is more dynamic (i.e., noisy).

The suggested environmental supports were identified because they address what is PRESENT that may lead to the demonstration of challenging behavior and what is MISSING that may lead to the demonstration of challenging behavior.
Non-Example:
“The classroom environment is overwhelming, especially during whole group lessons. Additionally, [Student] is unable to access most of the whole group lessons as they are currently being presented to the class (no additional information listed or provided).” This would be a non-example of an ecological analysis because the narrative does not specify what is present or absent/missing in the environment in a way that can identify areas of need within the environment which directly contribute to the demonstration of challenging behavior. 
Resources:
PENT: Behavior Intervention-Environmental Factors
PENT: Environmental Analysis Tool
Data Summary & Analysis 
What is Considered Data Summary & Analysis?
The Data Summary & Analysis section synthesizes all the data collected during the FBA to identify patterns and trends related to the student’s target behavior. The summary organizes information to clearly describe the current baseline of the target behavior. The analysis component interprets the data by examining the relationship between antecedents, behaviors, and consequences (the ABCs). It helps identify consistent patterns and environmental triggers and draws conclusions about the likely function or purpose the behavior serves—such as obtaining attention, escaping demands, or accessing preferred items or activities.

The data summary should include an overview of the data gathered from direct observations, indirect assessments, and ecological factors and highlight the current baseline of target behaviors, including frequency, intensity, and or duration. This can be summarized in a narrative format or with the use of visual aids such as charts, graphs, or tables that illustrate key data points.

The data analysis should include an analysis summary of antecedent and consequence events in relation to the target behavior(s), as well as a hypothesized function.
In this section, you may also consider:
An analysis summary of the antecedents and consequences associated with the non-occurrence of behavior.
A reinforcement analysis: Identifying activities, items, or interactions that are reinforcing for the student and can be used to support skill acquisition or replacement behaviors. 
Skill development analysis: identifying skill deficits that may be contributing to challenging behavior.
Contextual factor analysis: Identifying relevant contextual factors reflected in the assessment data and considering how these variables may influence the student's behavior and functioning within the educational setting.
Example:
Data Summary
Baseline data collected over five days revealed that physical aggression (e.g., hitting with an open hand) occurred an average of 4 times per day, lasting 30–90 seconds per episode. This behavior was most frequent during non-preferred academic tasks, transitions, and when access to preferred items was denied. Intensity ranged from mild (light contact) to severe (leaving visible redness). Indirect assessments and ABC data indicated that 70% of incidents followed task demands, and 85% resulted in escape from tasks or attention from adults. 

(Visual aids such as graphs or charts would typically be included here to illustrate the frequency of behavior over time, patterns of occurrence across settings, or trends related to antecedents and consequences.)
Data Analysis
Antecedents: Aggression occurred most during task demands, transitions, or when denied access to preferred items but was less likely during structured, engaging activities.
Consequences: Task demands removed
Hypothesized function: Escape from non-preferred tasks
Reinforcement & Skill Deficits: The student lacks skills to request breaks or express frustration appropriately, contributing to reliance on aggression.
Non-Example:
A non-example of a Data Summary and Analysis section is a vague and subjective description that lacks measurable data, patterns, or clear relationships between the target behavior and its antecedents or consequences. It fails to include objective baseline data, omits critical information such as frequency, duration, or intensity of the behavior, and relies on generalized observations or opinions. Non-examples often neglect to analyze ecological factors, skill deficits, or reinforcement patterns, providing little to no actionable insight for intervention planning.
Resources:
PENT: Functional Factors
The Iris Center Module: Descriptive Assessments
Hypothesized Function(s) of Behavior
What Are Considered Hypothesized Functions of Challenging Behavior?
Clear hypothesis summary statement(s) identifies the function of behavior as related to setting events/antecedents and consequences based on the data collected and analyzed.

Sample hypothesis/summary statement: “When [student] is ____ (describe antecedent/trigger) during ____ (specify the activity or routine), the student ____ (describe the behavior of concern), for the reason(s) of _____ (indicate the function of the behavior). This is likely to occur/or will occur more often when ____ (list any setting events if known) and is reinforced by ____ (describe the reported consequences).”

Example:
“When [Student] is presented with non-preferred academic tasks (antecedent) and lacks access to a preferred item or activity, they engage in physical aggression such as hitting with an open hand (behavior) to escape the demand (function). This behavior is more likely to occur during unstructured or transition periods (setting events) and is reinforced by the removal of the task (consequence).
Non-Example:
A non-example of a hypothesis statement is a vague, subjective, or unsupported explanation of why a behavior occurs that lacks connection to measurable data or observable patterns. It may use unclear language, include assumptions instead of conclusions drawn from data, and fail to specify the antecedents, behavior, or consequences. Non-examples do not clearly identify the function of the behavior. A lack of a clear hypothesis statement may undermine the purpose of an FBA by failing to provide actionable insights or data-driven reasoning about the function of the behavior.
[bookmark: _Hlk220319141]Resources:
PENT: Functional Factors
The Iris Center FBA Module: Hypothesis Statements
Conclusions & Recommendations
What Conclusions & Recommendations Are Considered in School-Based FBAs?
The Conclusions & Recommendations section makes a determination of whether the behavior impacts learning as determined by the FBA.
FBA Conclusion Determination
School-based FBAs seek to answer and clarify the following question:
Does the behavior impede learning of self or others?
· If the answer is YES, provide a rationale and proceed to the FBA Recommendations section below.
· If NO, provide and document the rationale. No further steps are required. 

FBA Recommendations (if behavior impedes learning):
The FBA Recommendations section provides recommendations aligned with the findings of the FBA, including whether further steps, such as a Behavior Intervention Plan (BIP), are required. This section concludes the FBA by providing actionable steps and guidance based on the hypothesized function of the behavior. Conclusions and recommendations should reflect consideration of relevant health, developmental, family, cultural, linguistic, and other contextual factors identified during the assessment process. When applicable, the relationship between these factors and the student's behavior, participation, and access to learning within the educational setting should be documented. This helps ensure the assessment leads to meaningful interventions tailored to the student's needs

Recommendations to consider (if the behavior impedes learning):
· A Behavior Intervention Plan (BIP) is recommended. If a BIP is not recommended, specify a rationale why NO BIP is recommended.
· Positive Behavior Interventions and Supports are recommended. These may be a list of interventions, strategies, and supports that align with the hypothesized function of the behavior and should be considered for inclusion in the student’s program.
· A behavior goal(s) is/are recommended.
Resources:
PENT: BIP Overview
PENT: Essential 10
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