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Behavior Support Plan

For Behavior Interfering with Student’s Learning or the Learning of His/Her Peers

This BSP attaches to:   [image: image3.wmf] 

  IEP date:  10/28/03
    FORMCHECKBOX 
  504 plan date:       

    FORMCHECKBOX 
  Team meeting date:  3/17/04


Student Name   Richard Amaro
  Today’s Date  March 17, 2004
    Next Review Date   June 4, 2004


 1.  The behavior impeding learning is (describe what it looks like)  Richard demonstrates frustration by tantruming, crying, and throwing items off desk.



 2.  It impedes learning because   He refuses to work on class assignments and creates an atmosphere non-conducive to learning.

 3.  The need for a Behavior Support Plan    FORMCHECKBOX 
  early stage intervention    FORMCHECKBOX 
  moderate    FORMCHECKBOX 
  serious    FORMCHECKBOX 
  extreme   

 4.  Frequency or intensity or duration of behavior    Tantruming occurs 3 or 4 times weekly and lasts approximately 5-10 minutes; throws items off desk at least once weekly.
     

 FORMCHECKBOX 
  reported by   General Education Teacher
    and/or    FORMCHECKBOX 
  observed by   RSP Instructional Aide


	PREVENTION PART I:
	ENVIRONMENTAL FACTORS AND NECESSARY CHANGES
	

	Observation &

Analysis
	What are the predictors for the behavior? (Situations in which the behavior is likely to occur: people, time, place, subject, etc.)

 5.  Behavior occurs when the assigned task requires fine motor skills, such as writing, coloring, and/or cutting.


What supports the student using the problem behavior?  (What is missing in the environment/curriculum or what is in the environment curriculum that needs changing?)    8.  Verbal negotiation skills have not been taught yet and behavior modification contract is not in place.




	Intervention
	Remove student’s need to use the problem behavior

What environmental changes, structure and supports are needed to remove the student’s need to use this behavior? (Changes in Time/Space/Materials/Interactions to remove likelihood of behavior)  11. Reduce assignments that require fine motor skills; teach Richard to utilize assistive technology to reduce stress on fine motor activities; provide peer to help with specific tasks, such as packing backpack, etc.; schedule instructional assistance to provide verbal prompts, modeling, physical prompts and assistance as needed; increase positive reinforcment for appropriate behaviors (verbal, points, rewards, etc.); and school-based counseling to teach verbal negotiation skills.
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Who will establish?    RSP Teacher, Gen Ed Teacher, and Counselor  

Who will monitor?    RSP Teacher and Gen Ed Teacher









	ALTERNATIVES PART II:
	FUNCTIONAL FACTORS AND NEW BEHAVIORS TO TEACH AND SUPPORT
	

	Observation & Analysis
	Team believes the behavior occurs because: (Function of behavior in terms of getting, protest, or avoiding something) 
 6.  Ricard is trying to escape of an activity that is challenging due to his delayed fine motor skills.


Accept an alternative behavior that meets same need

What team believes the student should do INSTEAD of the problem behavior? (How should the student escape/protest/avoid or get his/her need met in an acceptable way?)   7.  Learn appropriate ways to ask for assistance or to express his frustartion when he is not able to complete the assignments; access assistive technology (lap top, slant board, etc.) that is provided; and use graphic organizers in place of paragraph writing.





	Intervention
	What teaching Strategies/Necessary Curriculum/Materials are needed? (To teach the replacement behavior, successive teaching/reinforcing steps to learn the alternative behavior)  10. Counselor will teach verbal negotiation skills and RSP teacher and Gen Ed teacher will re-teach and emphasize assistive technology devices. 


Who will establish?    RSP Teacher, Gen Ed Teacher, and Counselor  

Who will monitor?    RSP Teacher and Gen Ed Teacher









	
	What are reinforcement procedures to use for establishing, maintaining, and generalizing the new behavior(s)? 
12. Richard will receive points for each assignment completed with appropriate behavior; verbal praise from adults; and  parents will implement a reward system at home for daily reports of positive behavior.


Selection of reinforcer based on:    Student interview and observation

















 FORMCHECKBOX 
 reinforcer for using replacement behavior    FORMCHECKBOX 
  reinforcer for general increase in positive behaviors   

By whom?    RSP Teacher, Gen Ed Teacher, Aides, Counselor, and Parents  

Frequency?    Initially every time target behavior is demonstrated; then fade as appropriate.












	 EFFECTIVE REACTION PART III:
	REACTIVE STRATEGIES
	

	What strategies will be employed if the problem behavior occurs again? (Prompt student to switch to the replacement behavior, positive discussion with student after behavior ends any necessary classroom or school consequences) 13.  Remind Richard of alternative stratgies (verbal negotiation) that he has learned in counseling; complete "My Inappropriate Behavior" worksheet  the counselor; and time away.



Personnel?    RSP Teacher, Gen Ed Teacher, Aides, Counselor, and Other Adults
  

	OUTCOME PART IV:
	BEHAVIORAL GOALS
	

	 Behavioral Goal(s)   9.  Richard will utilze verbal negotiation strategies when presented with an undesired task.  Richard will utilize assistive technology devices to complete assignments that require fine motor skills.  


The above behavioral goal(s) are to:  FORMCHECKBOX 
 Reduce frequency of problem behavior    FORMCHECKBOX 
 Increase use of replacement behavior  

 FORMCHECKBOX 
  Develop new general skills that remove student’s need to use the problem behavior


Observation and analysis conclusion:
Are curriculum accommodations or modifications also necessary? Where described:  #10 _





 FORMCHECKBOX 
 yes   FORMCHECKBOX 
 no

Are environmental supports/changes necessary?

 FORMCHECKBOX 
 yes   FORMCHECKBOX 
 no

Is reinforcement of alternative behavior alone enough (no new teaching is necessary)?

 FORMCHECKBOX 
 yes   FORMCHECKBOX 
 no

Are both teaching of new alternative behavior AND reinforcement needed?

 FORMCHECKBOX 
 yes   FORMCHECKBOX 
 no

This BSP to be coordinated with other agency’s service plans?

 FORMCHECKBOX 
 yes   FORMCHECKBOX 
 no 

Person responsible for contact between agencies    N/A



	COMMUNICATION PART V:
	COMMUNICATION PROVISIONS
	

	 Manner and frequency of communication, all participants 14. School to home communication via log, email, or phone call.


 Between?    Teachers and Parents  

Frequency?    Initially daily; fade to weekly when appropriate.










	PARTICIPATION PART VI:
	PARTICIPANTS TO PLAN DEVELOPMENT
	

	 FORMCHECKBOX 
  Student    Richard Amaro


 FORMCHECKBOX 
  Parent/Guardian    Mrs. Annie Amaro


 FORMCHECKBOX 
  Educator and Title    Ms. Normal, Gen Ed Teacher

 FORMCHECKBOX 
  Educator and Title    Ms. Perky, RSP Teacher


 FORMCHECKBOX 
  Educator and Title         


 FORMCHECKBOX 
  Administrator    Mr. White


 FORMCHECKBOX 
  Administrator         


 FORMCHECKBOX 
  Other    Ms. Helper, School Counselor


 FORMCHECKBOX 
  Other    Ms, Taylor, School Psychologist
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Note: Numbers correspond with the scoring system on the BSP Quality Evaluation Guide
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Diana Browning Wright, Behavior/Discipline Trainings, 2002
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